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Abstract 
The objective of this paper is to detect useful clues for improving current English education based on an examination of   
postwar English language teaching in Japan, focusing specifically on the Amami Islands in Kyushu under US military rule of 
General Headquarters, the Supreme Commander for the Allied powers (GHQ)i.  This paper is based on the first interview with five 
women conducted by the author in 2013.  The information from the women who experienced English teaching and learning just 
after WWII was re-analyzed while talking into account the administration and education offered at that time.  Their valuable 
experiences shed light on the current problems facing English teaching and offer useful clues for materials, methods, and procedures 
of class development. These are the essential components of Communicative Language Teaching (CLT) and action-oriented teaching, 
which recent classroom practice is meant to incorporate. This paper would indicate that history has many examples of educational 
reform; however, by looking back on the past, we can discover new answers for the current situation.  
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1. Introduction 
In recent years, the focus of English teaching methods in school education has been CLT(Communicative 
Language Teaching) rather than the GTM(Grammar Translation Method), and as you can see from the introduction of 
foreign language activities in public elementary schools starting in 2011, Japanese English education researchers have 
continued to discuss what kind of teaching systems and methods are effective in the Japanese EFL(English as a foreign 
language) setting, focusing on the “use of English” as one of the goals.  Under such circumstances, it would be 
informative to look back on the history of English education as a way to find useful information and materials. 
     In the Meiji Era, English education at public elementary schools had already begun, and many of the remaining 
materials can be examined and used for studying current English activities in elementary schools.  Also, in the postwar 
Okinawa and Amami Islands’ educational administrations, there is a record showing that only “English education” was 
implemented under a special framework and led by the US military.  In fact, a woman, who graduated from a high 
school in Amami under the occupation of the US military, remembers being taught English songs, pronunciation, and 
the way to read English from American soldiers and Japanese military interpreters who came to her English classes (in 
around 1949).  She says that she is not afraid of communicating with foreigners due to that experience.  Furthermore, 
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in Amami, there is a woman who has an interesting experience that she started teaching English at a junior high school 
at age 19 just after graduating from high school and had taught for five years (1952- 1957).  What was the 
environment of the Amami Islands under the occupation of the US military that such a young woman could soon 
become a junior high school teacher after graduating from high school?      
The objective of this paper is to investigate the educational system of the Amami Islands (current Amami City) in 
which English education was conducted under the occupation of the U.S. military for eight years and to consider what 
this suggests for our current English education.  At the present stage, interviews have been conducted with five people 
who were born between 1931 and 1941 in the north parts of the Amami Islands, Kasari, Tatsugo, and Naze.  This 
paper reports the progress of the survey on the educational environment and administration at that time. 
 
2. Background 
After the end of the war, on February 2, 1946, the administrative authority of the Amami Islands, following 
Okinawa, was transferred from the Japanese government to the US Army.  The announcement was made only 4 days 
before the transfer, and for people in the Amami Islands, it was like “thunder from the blue sky”.  The U.S. forces 
attacked Amami from the air, but never landed on it during the war, so they were shocked at the sudden announcement 
that they would be separated from Japan just six months after the end of the war.  The Amami Islands were included 
in Kagoshima Prefecture then, but originally they had been influenced by the culture of Okinawan. The Ryukyu dialect 
is present even now, and historically, the Amami Islands were once under the rule of the Ryukyu Dynasty hundreds of 
years ago.  Just after the war, the United States considered the Amami Islands as part of the "Ryukyu territory" and 
thought that it was natural to separate them from Japan and include them part of Okinawa. The United States decided to 
create a private government with Ryukyu people under the military government to assume complete control.  However, 
the main island of Okinawa was destroyed in a fierce ground battle, and transportation and communication means were 
in disrepair. Therefore, they organized four “archipelagoes”― Okinawa, Miyako, Yaeyama, and Amami, and each of 
which had an autonomous government. 
 
 
 
 
 
 
 
 
 
Figure 1: US military dominance map in Ryukyu area 
 
In Amami, the “Japanese” from the mainland were expelled from public office in March 1946 and forced back to 
Kagoshima.  In October of that year, a Temporary Northern Southwest Islands Government was launched by the 
“Amami- jin (people)”, and in November 1950, it was officially recognized as the Amami Islands government and 
became like an independent mini-state.  Under the direction of the US military, branches and sales offices of mainland 
companies were requisitioned to become public enterprises, and a local bank, the Oshima Central Bank was 
US Military Government  
Okinawa  Miyako  Yaeyama  Amami  
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born.  Prior to the elections of the governor and meetings in each state, independent political parties such as 
“Republicans” and “Social Democrats” were also born.  However, the result of the four Governor's elections was that 
the candidates who made a commitment to “return to Japan” won, so the United States became displeased with the 
results. In April 1951, the US decided to abolish the archipelago governments and established the new Ryukyu 
government in the following year (1952).  The president of the Ryukyu government was selected by the US military, 
not by a public election, and a former English teacher of a pro-American faction was placed in the position. In this way, 
Amami's administration was integrated with Okinawa’s.      
In the San Francisco Peace Treaty signed in September 1951, the Ryukyu Islands were formally separated from 
Japan and placed under the administration of the United States.  Before the signing of the Peace Treaty, the return to 
mainland movements had rapidly arisen among people in the Ryukyu Islands, and people in Amami were the most 
vocal. In a petition supporting the return to the mainland, signatures of 99.8% of residents aged 14 and over were 
gathered (72% on the main island of Okinawa), and thousands of villagers repeated fasting prayers (hungers strikes). 
     In 1953, the US clarified its policy to return the Amami Islands to Japan.  For a while, the US was planning to 
exclude Yoronjima and Okinoerabujimaii from the Amami Islands because they are closer to Okinawa.  However, 
intense opposition movements took place, and residents claimed that “all the islanders will migrate if they (Yoronjima 
and Okinoerabujima) are not returned with Amami”, and elementary and junior high school students filed a petition.  
In the end, it was decided to return all Amami Islands to the mainland, Japan.  Since the return date was December 25, 
the United States expressed the return as a “Christmas gift” and praised itself. 
After the return to the mainland, not everything in Amami went well.  New problems arose.  The 30,000 
people from Amami who were migrating to Okinawa, a migration which was well-funded at the time, had their 
nationality suddenly changed from Ryukyu-jin (people) to Japanese, that is, legally they became “foreigners” with the 
return of Amami to Japan.  Since their nationality changed, to continue working in Okinawa, residence permission was 
required.  In addition, political rights and the right to be a civil servant were deprived, land acquisition rights were not 
allowed, and so on.  Amami people living in Okinawa experienced various forms of discriminations because of the 
return.  The contradiction brought about by “ethnic division” was resolved after Okinawa was returned to Japan in 
1972, and both mainlanders and Ryukyu people (including those from Amami) became the same “Japanese people”.   
 
3. Educational Administration in Amami under the US Military Government 
Like Okinawa, since 1946 Amami was separated from the Japanese administration and under the rule of the 
United States until it was returned to the homeland.  The Japanese Constitution was not applied to Amami, and of 
course, a series of educational legislation initiatives, including the Basic Education Law, were not recognized.  In 
other words, Amami was forced to have an education system under colonial rule by different ethnic groups, and it was 
subject to political control and restraint.      
The US military exercised control over Amami’s educational and legal system.  Educational administration 
under the occupation of the US Army had dual structures.  One was based on the US Civil Information Department 
(CIE) and the USCAR (United States Civil Administration of the Ryukyu Islands), and the other was based on the 
cultural and educational departments of the archipelago government and the educational administration of the Central 
Board of Education and the Education Bureau of the Ryukyu government era.  In each archipelago that wanted to 
return to Japan, it seemed that they wanted to acquire much information on how the mainland Basic Education Law 
was being implemented.  How could the occupied islands know the mainland Basic Education Law when they were 
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strictly separated and politically isolated at that time?  In Amami, there is a record of “smuggling” by two in-service 
teachers who brought materials on educational regulations and school reform from the mainland. 
The Amami Government Office promulgated the Basic Education Law on May 16, 1949.  It was six months 
after the two teachers brought home materials from the mainland.  It took a long time for the promulgation of the 
Basic Education Law nationwide in Japan.  It is unimaginable in the current information society.  However, the 
People in Amami now had a new educational philosophy based on post-war democracy and expectations for 
educational reforms common with the mainland, such as the implementation of the 6.3.3 systemiii. Their passion for 
Japanese educational legislation was really noble because they had a sense of belonging to Japan despite Amami being 
a separate and isolated island under the occupation of the US military.  
In order for the Miyako and Yaeyama civil governments and the Amami government to formally promulgate their 
respective basic education laws, it was necessary to obtain permission from the US military government, and some 
lexical corrections had to be made.  The main corrections were as follows. 
 
1．The “Constitution of Japan”, part of the preamble to the Basic Education Law had been deleted. 
2．In the text, the terms “state” and “country” had been replaced with “local government” and “public”.   
(Articles 1, 3, 4, 6, 7, 9) 
    3．“National” was replaced with “Human” or “Residents”.  and “All nationals” was placed with “Many people”, 
“National” was replaced with “Society”, etc.  (Articles 1, 3, 4, and 10) 
 
     There were other partial corrections, and the Amami Basic Education Law had briefly reduced the 
preamble.  However, what was in common was that any terms related to Japan, such as the “constitution”, “state” and 
“people”, were all removed.        
On the other hand, the composition and content of the Basic Education Law from the mainland were basically 
inherited.  At that time (1948-49), there were still no education-related decree issued by the US military 
government.  Later, in 1951, the Ryukyu Islands (Southwest Islands) were officially placed under US administration in 
the San Francisco Peace Treaty. In 1952, the Ryukyu government was launched and the Ryukyu Education Law was 
promulgated.  The following year, in 1953, only Amami returned to Japan, and in response to the “Decree on 
Provisional Measures to Apply Laws and Ordinances Related to the Ministry of Education accompanying the Return 
of the Amami Islands”, the Japanese Board of Education Law was applied to Amami.  Maebashi (2004) quoted the 
testimony of Mihara, who was an education supervisor in Amami at that time.   
 
As an educator, I was full of anxiety about what Amami’s education would be when I learned that it would 
be separated by the “Declaration”.  Do you know the US military government is (I mean Americans are) quite 
dry?  They say education is irrelevant to the military government because it is under the jurisdiction of the 
“Amami Islands Government”. 
There is no school, no textbooks, and of course no notebooks or pencils.  At that time, we heard from the 
repatriates that a new educational system called the 6.3.3 system seems to have been implemented on the 
mainland.  However, I didn't know the details, so I went to the port every time a returning vessel entered and 
looked for someone who knows it, asking "Is there an educator?", but there was no answer.  Therefore, I wanted to 
know the 6.3.3 system even if I had to stow away, but the military government is really close to my workplace.  I 
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can't go.  At that time, two teachers, Fukasa-sensei and Morita-sensei went there in place of me.  When the 
textbooks and teaching materials were successfully procured and Fukasa-sensei came to my house and said, 
“Sensei (Mr. Mihara)! I’ve just returned!”, there was no choice but to cry. 
                                                                   (Maebashi, 2004, p94 ) 
 
3.1 Textbook Smuggling Plan 
     Under the military government, where the administration was separated from the mainland, detailed information 
on new school reforms did not reach Amami.  A tent was set up in the burnt field which used to be a schoolyard, and a 
thatched shack was built as a temporary school building.  Desks were empty grocery boxes, and of course there were 
no textbooks or blackboards. Students used a willow branch burned to charcoal in place of a pencil, and wrote letters 
on cardboard or a piece of wooden board.  The classes were held in a truly miserable situation for several years.      
Even when a new junior high school was launched just one year later, in 1948, any information on the mainland 
was not heard at all.  The movement to obtain new materials for the children of Amami began secretly.  Since they 
were proud as Japanese, people in Amami had a hot debate to promote democratic education with the same 6.3.3 
system as the mainland at the Nase teachers' general meeting, and they decided to carry out the smuggling plan at the 
meeting. 
Nase Junior High School Mathematics Teacher, Genzo Fukasa (35 years old) and Amami Elementary School 
Teacher, Tadamitsu Morita (26 years old) were selected to go to the mainland.  Under the military regime at that time, 
smuggling to the mainland was severely penalized.  Half a year to one year's imprisonment was not uncommon, 
especially a political stowaway was a serious offence.  Moreover, if this smuggling plan by the Nase City's educational 
community had been descovered in advance, it would have made matters even more serious.  However, they promised 
that if they were able to get to the mainland safely, they would definitely fulfill their purpose.  At that time, Mr. 
Sadaichi Tatsunoiv, who was from Amami, was an able person in the educational world and also an official of the 
Ministry of Education.  He was a homeroom teacher of Fukasa until the fourth year of junior high school.  It seemed 
that the two teachers relied on Tatsuno for the smuggling plan.  They seemed to have a desire to obtain textbooks used 
in the Japanese mainland earlier than textbooks given by the US military. 
 The problem was "funds" for purchasing textbooks and teaching materials.  At that time, the money circulated 
in Amami was the B-yen of military currency (Gun-hyo)v, so it could not be used on the mainland at that time.  They 
sold Oshima-tsumugi (pongee), American distribution cloth, brown sugar, and flour on the mainland to make money. 
Fukasa and Morita worried that the problem of responsibility would spread to the upper level of education if the plan 
was discovered, so they decided to submit a letter of resignation before boarding. 
 The 102-day textbook smuggling journey was a voyage with the Stars and Stripes waving at the stern.  
However, on the mainland, because of the flag, they were closely monitored by the water police and customs, and in 
Kobe Port, they had to abandon a large amount of brown sugar and flour at sea to escape the suspicion of 
smuggling.  The two teachers later stated that they were painfully aware of the stupidity of the war that brought 
Amami the hardship of administrative separation. 
On the mainland, they collected educational books, school textbooks, PTA materials, and curriculum instruction 
books.  In addition, they eagerly collected maps and drawings after the end of the war, materials on the 6.3.3 system, 
brochures on the Board of Education Act, the government course guidelines, and guidance to the new system.  Also, 
they visited the Ministry of Education, Primary and Secondary Bureaus and observed two schools in Tokyo.  In 
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addition, they visited as many textbook companies as possible for a week and collected textbooks (pamphlet-type 
simple ones) and decided to print (mainly transcribed) them for each municipality in Amami.  Moreover, there were 
some records that they bought a collection of school laws and compendium laws (Roppo Zensho) at Kanda, an area in 
Tokyo where used book-stores gather.   
 The textbooks that were being mentioned by Fukasa seemed to be the official textbooks starting in 1949. 
However, according to "Education and textbook research in Amami in the early postwar years" (Yoshida, 2006),  
Yoshida (2006) said that at that time, the textbooks were rarely used even on the mainland, so the textbook that they 
decided to take home and print for each municipality was probably a national textbookvi rather than an official 
textbook approved by the Ministry.  In fact, some national textbooks were donated to the Amami Museum.  It is 
considered that the textbook brought back by Fukasa and Morita was a national textbook in use at that time.  However, 
they seemed to believe that in Amami, there were only both provisional textbooks imported by Sugiyama Shokai and 
‘official’ textbooks brought back by Fukasa and Morita.   
Fukasa and Morita secretly brought out the education-related books that they had hidden in the old staff 
housing in the weather station, delivered them to the municipal authorities and schools, and finally fulfilled their 
duties.  Both teachers wanted to return to school, saying “let's devote ourselves to teaching throughout life”. However, 
their “textbook smuggling” was discovered.  As a result, they were punished for “textbook smuggling” by the US 
military government, and their hope of returning to school was not realized. Recommended by colleagues, Fukasa was 
appointed as a managing director of a school purchasing cooperative in Nase City, and later became self-employed 
with a business related to miso and soy sauce brewing.  He died at the age of 87 in 1999.  Morita, on the other hand, 
was judged to have been "the assistant of Fukasa" and was allowed to return to work.  First, he started to work at 
Amami Elementary School.  Later, he was appointed to be the director of the Ministry of Education, and then moved 
to Nase Junior High School.  However, being diagnosed with tuberculosis, he failed to pass a qualifying examination 
for the teaching profession.  After leaving the hospital, he opened a school teaching material store that sells books and 
other materials in Nase City.  He passed away at the age of 76 in 1998.  Both teachers had to give up the teaching 
profession, although they wanted to devote their lives to teaching.    
 
3.2 Urgent Teacher Training 
In preparation for the implementation of the 6.3.3 system in 1948, there was an urgent need to train teachers to 
play a role in promoting the transition policy to post-war democratic education.  However, at that time there were no 
universities or teacher training institutions in the Amami Islands.  Therefore, since two teacher’s colleges had already 
been set up only in Kagoshima and Ryukyu, the “Senkou-ka”, a non-degree teaching course for high school graduates, 
was set up in April 1947 for the purpose of improving the culture of Amami and also focusing on teacher training.  
The course started in two schools, the former Oshima Junior High School and the Amami Girls’ High School, which 
were the highest schools in the Amami Islands.  However, due to a lack of operating resources, the former Oshima 
Junior High School was closed in 3 years and the Amami Girls’ High School was closed in 2 years. 
 In March 1952, despite the urgent need for teacher training, there were still no teacher training institutions in 
Amami.  Therefore, it seems that there was a system that people were able to become teachers if they finished a 
teacher training course in six months and passed the examination, without graduating from the major course, 
“Senko-ka”.  However, there is no material to support this at present, only information from interviews exists.  At the 
time, in the Amami Government Office, there seemed to be administrations separate from the Japanese government, 
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such as the decree of the Education Law by the American Civil Government and the legalization of the Amami 
Education Basic Law, but the original of the jurisdiction is unknown. 
According to the interview, in 1952, about 30 people took the above-mentioned test, and it seemed that eight 
people, five men and three women, passed.  However, none of the eight teachers were in charge of English, probably 
because English education at that time was led by the US military.   
After that, the eight teachers (the youngest was 19 years old) were assigned to elementary and junior high 
schools, and were officially recognized in Japan as a teacher in 1953 by "Enforcement of a government ordinance 
concerning provisional measures related to the Ministry of Education following the return of Amami islands".   
Over time, under the occupation of the US military after the war, the expectation of the county had been realized 
by the temporary establishment of the Ryukyu University Oshima Branch School in the Amami Islands, where there 
was no higher education institution.  In 1950, after the abolition of the major course, “Senko-ka”, the excitement of the 
county movement “A university in Amami” arose. With the dedicated efforts of the education administration under the 
US military and Amami Islands government (Education Department), and also by the cooperation of the University of 
the Ryukyu and Okinawa archipelago government, the establishment of the Oshima blanch school of the University of 
the Ryukyu was finalized in February 1952.  On May 5th, the blanch school opened, and 78 students enrolled as 
first-year students.  At that time, the school building was in the place where the current Amami Senior High School is 
located. 
In 1953, when Amami was returned to Japan, the University of the Ryukyu Oshima branch school closed after  
only one year and seven months with three months left until the graduation of the first-year students.  After the school 
closure, some students were transferred to Kagoshima University, some were certified as junior college graduates, and 
others were awarded a “Graduation Certificate” under the name “Kagoshima Temporary Teacher Training Center”, 
which was a name without substance.  These events were implemented as transitional measures. 
  
4. English Education by the US Military Government 
For a while after the war, the US military government aimed for a complete separation of Okinawa and Amami 
from Japan, and English education was more prominent than Ryukyu language educationvii.  On the administrative 
side, in 1948, in response to the intentions of the military government, it was decided that 5% to 10% of the salary 
would be paid to English-speaking staff as an allowance, and teachers who was able to speak English were given 
preferential treatment in the assessment. Grade A was considered to be a person who were able to use his/her English 
without any problems, and grade B was considered to be close to it. 
     In the subjects of school education, English was designated as a subject from the first year of primary 
school.  However, there was a shortage of teachers who were able to teach English, so only the alphabet and simple 
words were taught.  In 1946, the government increased the number of classes of “Japanese reading (Yomi-kata)” for 
fifth and sixth graders, and one of the classes was spent on spelling Roman letters (Roma-ji). Starting with this class, 
the government tried to promote English education.  In November 1953, a general education goal was set and the 
standard of the elementary and junior high school curriculum was shown, and elementary school English, which had 
been taught until then, was abolished.  In the same year, Amami returned to Japan.  The US military government 
stated that education should be conducted in English as an important policy, but there was strong opposition from 
teachers and educators in Okinawa, and education in Japanese was finally accepted.  However, a Japanese-only 
curriculum was not allowed, and an extra-curriculum in which English was taught from the first grade of elementary 
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school as one subject was adopted. 
     In particular, the military government focused on English education mainly in Okinawa, and the Okinawa 
Bunkyo School, which was established in January 1946, focused on English teacher training from the beginning.  The 
English department of the school was separated from it and became an independent foreign language school in 
Okinawa in June.  In 1948, the department was expanded to train English teachers of junior and senior high 
schools.  The following year, in 1949, a special English course for junior high school teachers was established and 
in-service teachers were trained for one year.  In addition, in 1950, studying in the mainland and studying in the United 
States began in earnest.  Among them, students studying in the US were called GARIOAviii students (students for 
relief of occupied areas by GARIOA fund) and were sent to undergraduate or graduate schools in US 
universities.  The US study abroad program was implemented with funding from the US Department of the Army and 
the support of the International Education Association (IIE) based on a scholarship program by the US government. 
     Especially in Amami, several people selected from pro-American teachers and those who received higher 
education were given the opportunity to study in the US every year.  In 1952, when the Ryukyu government started, 
the US military placed a pro-American former English teacher as the head of the government.  Of the people who 
were born in Amami and benefited from studying abroad, the following two persons can be introduced. 
  
Mr. Shigeno Akira 
     Mr. Shigeno Akira was born in Tokunoshima in 1930.  He was also the former President of Kyoto University of 
Foreign Studies (retired in 2002).  He was fascinated with English at the former Oshima Junior High School, and after 
graduating in 1948, he went on to study English in the major course, “Senko-ka”.  At that time, Amami was under the 
US military, and he was not allowed to enter university on the mainland.  He was waiting for an opportunity to study 
abroad while working on translation to make a living. In 1951, a program of one-year study in the United States which 
was funded by GARIOA was approved by the US military government.  He passed this exam and studied political 
science at Muskingum University, Ohio.  He pleaded for the extension of the study abroad period and spent two more 
years there.  After graduating from Muskingum University, he returned to Japan and majored in English literature at 
Doshisha University.  In 1962, he graduated and started to work as an undersecretary at the Defense Agency.  Then, 
after working at Kyoto American Cultural Center, he became an associate professor at Kyoto University of Foreign 
Studies in 1983 and became a professor in 1986.  In 1998, he was elected president of the university.     
 
Mr. Kanai Naoteru 
     Mt. Kanai Naoteru was born in Tatsugo-cho in 1921.  He studied at Beria University.  He taught English at 
Oshima High School soon after returning from the United States in 1949.  He taught not only the alphabet and 
grammar but also oral-oriented dialogs.  He sometimes brought native speakers into his class and introduced English 
songs and American culture because he was also an interpreter for the military. After teaching, he worked as Defense 
Agency Facility Investigator, Contact Investigator, and American Civilian Interpreter. 
 
5. English Education in Amami under the US Military Government  
5.1 Classroom Instruction 
     What kind of English instruction was given in the classrooms during the occupation of the US military?  At 
present, no specific materials are available, but based on interviews, English classes at that time are considered to be a 
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form of team-teaching conducted by American soldiers and military interpreters.  According to an interview, at the 
prefectural Oshima Women's High School, where a woman who cooperated in the interview was studying, all English 
teachers at that time were proficient in English (in her impression).  Soon after the war, under the occupation of the US 
military, several people selected from among the pro-American teachers and those with higher education were given 
the opportunity to study in the US every year.  The period was about one year, or two years if longer.  When she was 
in her second or third year of high school, Mr. Kanai Naoteru, who had just returned from the United States, taught 
English at her school.  According to her memory, his class development of conversation practice started with “Can 
you speak English?”.  Students asked each other questions in pairs, got information about their partner, and made a 
presentation to introduce the partner.  This process would probably be described now as the current information-gap 
task.  Also, his class always started with the song “You Are My Sunshine” (even now she can sing the whole song in 
English although some problems with pronunciation are heard), and then students listened to his talk about American 
life and culture.  hThis process, singing a song and leading to teacher-talk, seems perfect as a warm-up for a class.  
His talk is considered as an oral-introduction to deepen the knowledge of cross-cultural understanding. In addition, 
there seems to have been the development of pattern practice in his class.  Writing, including the alphabet and English 
grammar, was taught by Japanese teachers.  As mentioned in Section 3, at that time, the instructors for English classes 
were assigned by the US military and not necessarily qualified school teachers.  According to the interviewees, the 
content of the English class was not so difficult.  Probably, it would have been the level at the second grade of the 
current junior high school, but it must be said that the procedure of the class was an ideal class development which is 
strongly needed now. 
 
5.2 English Textbooks and Teaching Materials 
Looking at the organization of the textbook editing section in the organization table of the Okinawan 
government's education department, the name of English subject cannot be found.  Although it is said that it was 
added in 1953, it shows that English education was under the control of the jurisdiction of the military government at 
that time. 
For the above reasons, Ouchi (1995) concluded from his interviews that there was no textbook around 1946-47 
because the service to provide English textbooks was postponed in the Department of Education.  He said that the 
teaching materials called “textbook” that were used at that time were about one or two sheets for each grade quoting an 
American English-Japanese conversation collection.  He also showed a testimony that teachers mainly taught nouns 
such as “present” or “chocolate” verbally, and children begged the US soldiers to give them something by saying 
“present, present”.  Another testimony by an editor of the Okinawa Education Department was introduced.  It said 
that there was a Japanese Phrase Book for the military that the US soldiers used at that time, and teachers were 
referring to it.  There was also a testimony translated into English that students in Amami had read about 
“Democracy”. 
Furthermore, a woman whose father was a school teacher recalls the time and remembers that her father was 
preparing materials for students by copying many English books such as picture books until late at night.  In any case, 
the original textbooks were handwritten (“Ehon in English” and “English reader”), and mainly only teachers had the 
textbooks.  
The difference between Okinawa and Amami in creating textbooks and teaching materials was that Amami had a 
strong sense of belonging to Japan, and teachers had a strong desire to use the same textbooks used on the 
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mainland.  Teachers in Amami obtained as many textbooks used on the mainland as possible (related to the textbook 
smuggling) and printed or copied it.  Okinawa, on the other hand, was not as conscious of belonging to Japan as 
Amami.  Teachers in Okinawa expressed a willingness to create a textbook on their own because of the idea that they 
originally belonged to an independent state of the Ryukyu Dynasty.  The records remain that they set up a solid 
compilation department and created their original textbooks using transcript machines.  
 
6. Conclusion 
     Japan is said to be one of the few countries that has never been colonized, but looking at its history focusing on 
Amami, it has repeatedly experienced occupation and colonization by the Ryukyu Dynasty, the Satsuma Domain, and 
the United States.  It can be seen that it had gone through various hardships. 
     From the prewar period to the early postwar period, 80% of the population in Amami was said to be poor; on the 
other hand, it was said that most people were very enthusiastic about education.  Their passion for education had been 
shown during the eight years under US military rule. 
     In terms of English education, when focusing on Okinawa, which was under the occupation of the US military 
for 27 years, it seems to have momentum to become a leader of human resources as well as English language 
institutions. It might be because that the US military bases are still in Okinawa.  In fact, there is still a system in which 
high school students in Okinawa can receive support for studying in the United States by the US military, and 
“American Home Visit”, a program of school excursion to Okinawa, has been provided for junior and senior high 
school students across the nation.  In this program, they can stay with the US military families and experience 
differences in language and lifestyle. After Okinawa returned to Japan in 1972, some plans to establish an “English 
Language and Information University” in Okinawa were in progress among educators.  Now there are eleven 
universities (one national, five public, and five private universities) offering various practical courses in Okinawa.  Is 
it possible to consider that Okinawa has benefited from the occupation of the US military when focusing solely on 
English education?  However, if its historical background is carefully understood, it is difficult to say “yes” to the 
question. 
What is the implication that English education in Amami during the eight years under the US occupation taught 
us?  About 20 years ago, an article was published in the local newspaper.  It stated that several students at a high 
school in Amami (there are currently nine high schools in the Amami Islands) passed Eikenix 1st grade in succession 
for five year.  Some people said that it might be because a teacher who had experienced English education under the 
US military came and taught English at the school.  As a matter of fact, the credibility of the story is not clear at the 
moment, so further research is necessary in the future.  However, even though there were a lot of problems in the 
educational system and learning environment due to the pain of war, at least it can be said that the English instruction 
varied out in the classroom by English native speakers and team-teaching with Japanese teachers, was mainly 
action-oriented.  In addition, led by the US military, teacher training for English education was conducted.  This was 
an important contribution to English education.  In 2003, the Ministry of Education, Culture, Sports, Science and 
Technology launched the “Action Plan for Fostering Japanese Who Can Use English”.  Since then, the number of 
opportunities for teacher training has increased.  Including the implementation of teacher license renewal course, 
active teacher training and quality improvement must be undertaken to revitalize English activities in classrooms.  In 
order to support a part of the movement, collecting more specific teaching materials and information would be helpful 
and has to be continued.   
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This paper is an interim report of the survey, and many issues still remain.  While it is relatively easy to obtain 
materials related to English education in Okinawa, it is difficult to obtain detailed materials on Amami  because 
Amami was identified with Okinawa.  However, the difference between Okinawa and Amami was the sense of 
belonging to Japan. It led the two regions to two very different ways of returning to Japan. In the future, further 
interviews will need to be conducted, including a comparison of English education after returning to Japan.  Also, 
there is still plenty of room to search for materials, so more effective clues for current English education could be 
expected to come out.     
 
Notices 
 
i GHQ(General Headquarters) is the top agency of organizations other than the military, such as the headquarters.  In Japan, the word has a special 
meaning such as “Allied Command High Commander General Command”, but it is correct to use GHQ/SCAP when using this meaning without 
using it outside of Japan.  
ii Yoronjima is the southernmost of the Amami Islands and is located approximately 22 kilometres north of Hedo Point, the northernmost point of 
Okinawa Island, and 563 kilometres (304 nmi) south of the southern tip of Kyushu. Okinoerabujima belongs to the Nansei Islands, which extends to 
the west of the Ryukyu Trench extending north and south. 
iii It refers to the school system of 6 years of elementary school and 3 years of junior high school, and 3 years of high school.  The current 12-year 
education system. 
iv Sadaichi Tatsuno was born inTokunoshima in 1889.  He graduated from Hiroshima teachers college.  He visited many devastated junior high 
schools and practiced “impunity education.”  He was a renowned educator nationwide.   
v Military currency, gun-hyo, is a simulated banknote issued by the military during the war for occupation or other payments by the military under the 
occupied territory or power.  Sometimes interpreted as a kind of government bill. 
vi Textbooks base on the system in which the state has the authority to edit and issue them. 
vii Okinawa and Amami were regarded as independent countries like Korea and Taiwan.  The United States wanted Ryukyu to tobe an independent 
territory.  The United States thought that Okinawa and Amami were the same. 
viii GARIOA stands for Government Appropriation for Relief in Occupied Area.  
ix Eiken is a proficiency test in Japan.  The official name in English was the Society for Testing English Proficiency (STEP) until 2013.  The level of 
the 1st grade is generally considered as TOEIC 800 to 900.    
 
 
References 
 
Eldrich, R. (2003). Amami Return and Japan-US Relations. Kagoshima: Nanpo Shinsha. 
Erikawa, H. (2006). History of English Education in Modern Japan Tokyo:Toshindo.  
Erikawa, H. (2008). How Japanese Learned English. Tokyo: Kenkyusha. 
Ishihara, M. (1982). The Age of Dense Trade. Tokyo: Banseisha.  
Imura, M. (2003) Japanese English Education 200 Years. Tokyo: Taishukan.  
Kagoshima Prefectural Board of Education, Oshima Education Secretariat. (1963). Post-war Amami Education.  
Kagoshima Prefectural Junior High School Education Research Group English Subcommittee. (1972). Kagoshima Prefectural Junior High 
School English Education 25 Years of Progress .  
Kobayashi, F. (1984). ‘Education Basic Act across the Sea’. Language Education Act. Tokyo: Adel Institute. 
Maebashi, M. (2004). Kinjumaru, Legend of Heroes of Amami Kagoshima: Nanpo Shinsha.  
Ouchi, Y (1995). ‘English Education in Postwar Okinawa’. History of Japanese English Education 10.  
Okinawa Prefectural Board of Education. (1977).  Okinawa Postwar History of Education. 
Satake, K. (2003). Smuggling of Amami under the military administration.Kagoshima: Nanpou Shinsha.  
Sano, J. (2008). Okinawa: Postwar history that nobody wanted to write. Tokyo: Shueisha International. 
Tabata, K. (2012). ‘A Study of English Education in Primary Public Educational Institutions in Japan in the Early Meiji  Period: History of Local 
Education and Teaching From the results of the textbook survey’. History of Japanese English Education Research . 27.  
Tabata, C. & Matsumoto, Y. (2004). Return to Amami 50 years to Yamato and Naha. Tokyo: Shibundo. 
Tominaga, Y. (2013). ‘A Research on the Postwar Background of English Teaching’. Journal of Akikusa Junior College, 29.  
Ueda, A. (2000). Group of Shimanchu  Tokyo: Kobunsha.   
Yoshida, H.(2001). ‘Study on Japanese Language Textbooks for the First Postwar Period of Okinawa (1)-Gully Textbook’. Bulletin of Graduate 
School of Education. Hiroshima: Hiroshima University. 
Yoshida, H. (2006). ‘Education and Textbook Research in Amami in the Early Postwar Period’. Bulletin of Graduate School of Education. 
Hiroshima: Hiroshima University 
 
 
 
 
A Study on the Background of Postwar English Teaching in Japan
85
 Appendices 
Appendix A: Map of Ryukyu Islands  
 
(https://ja.wikipedia.org/wiki  Retrieved February 21, 2020) 
 
Appendix B: Map of the Amami Islands 
 
(https://en.wikipedia.org/wiki/Yoronjima#/media/File:Satsunan-Islands-Kagoshima-Japan.png  Retrieved March 3, 2020) 
 
Appendix C: Interviewees’ outline 
Name (Initial) F/M Birth year Hometown / Other 
N.Y F 1931 Tatsugo-cho: relatives of Kanai Naoteru 
K.T.1 F 1932 Kasari Town: with teacher experience at 19 
K.T.2 F 1934 Tatsugo Town: Foreigners attended classes 
T.U F 1939 Kasari Town: Foreigners attended classes 
M.T F 1941 Nase-shi: Father copied textbook by hand 
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